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Abstract---This research work aimed to determine the correlation
between self-control, moral disengagement, and adolescent bullying
behavior. Data was collected from the Government and private

colleges of Gujranwala, Punjab, Pakistan. The sample consisted of

200

boys and girls student. Co-relational research design and convenient

sampling were used to collect data from students using tools,

i.e.,

demographic information form, brief self-control scale, moral
disengagement bullying scale, and Illinois bullying scale. The verdict
indicated that self-control has significantly negative correlated with
bullying behavior, and moral disengagement has significantly positive
correlated with bullying behavior. The findings also showed that self-
control does not correlate with moral disengagement. Furthermore,
this study also examines many other factors that have significantly
co-related with bullying behavior in adolescents, like gender, parental
education, living status, educational center, educational level, drug
abuse, relation with friends, and home environment. This research
guides future researchers in developing culturally related intervention

plans and policies for preventing adolescent bullying behavior.
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Introduction

Bullying is a complex social problem around the world. Bullying behavior is
considered a profound source of damage for victims (Anderson & Sturm, 2007).
Bullying is frequently acknowledged as a form of anger characterized by repetitive
behavior or domination of powerless individuals. Bullying primarily involves direct
or indirect aggression like punching, calling someone's name, pushing, and using
indirect forms such as gossip, rumors, rejecting someone, and harm to the
victims (Khawar & Malik, 2018). Bullying is linked to violence or aggression that
causes many incidents in later life (Corvo & deLara, 2010).

Bullying behavior is a common experience for students in education settings
worldwide. However, this social problem severely impact victims' and bullies'
psychological and physical health (Baldry, 2004; Hallberg & Strandmark,
2006). Identifying the factors that cause this social problem; exploring the factor
before prevention is essential. Many vital factors can cause school bullying, like
gender, age, residence, race, and ethnicity (Bachman et al., 2011). There is a
constant need to investigate the predictor of bullying behaviors. Predictors are the
fundamental cause of bullying behavior in educational settings.

Results of previous research shown that persons with stumpy self-control are
additional chances to involve in bullying practices (Watson & Tharp, 2013). The
drive of this study will examine the correlation amid self-control, moral
disengagement, and bullying behavior. The current research investigates the
association between self-control, moral disengagement, and bullying behavior.
Moreover, identifying those factors would be the predictors of bullying behavior.

Operational Definitions
Self-Control

Self-regulatory capacities are directly linked with self-control (Smith-Donald et
at., 2007).

Moral Disengagement

Moral disengagementis the moral self-regulatory process deactivated by the
perception system (Bandura et al., 1996). According to Albert Bandura, moral
development is accepted as seeing a mixture of civil and perceptional aspects,
primarily those individuals with self-control. Individuals commit four significant
steps of disengagement actions to accept unethical behavior (Bandura, 1999),
such as cognitive re-construing, blaming, distortion of negative consequences,
and minimizing agency (Bandura et al., 2001).
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Bullies

Those who repeatedly and purposefully hurt others amount of time are often
identified as expressing hateful and physical power. They are considered irritable,
impulsive, dependable and, arrogant, somewhat anxious (Olweus, 1993).

Victims

Victims have frequent exposure to bullying two to three times a month. They have
been viewed as more afraid, alone, distressed, nervous and apprehensive, and
physically weaker than bullies. They lack confidence, are less assertive, and have
low self-esteem. They are unable to defend themselves, and they have poor social
skills (Olweus, 1993; 1997).

Bystanders

Bystanders are those who have not directly participated in bullying. There are
three main types of bystander bullying, according to researchers:

e Those who do not directly participate in bullying but also join bullies'
partners are named assistants of bullies.

e There is another group that does not participate in bullying behavior but
supports bullies, and they may witness the act silently.

e Those who defend the target by providing direct help and also seeking the
help of an adult

Bullying and Victimization

Bullying and victimization have different forms, such as physical, verbal, social,
or relational (Wang et al., 2009).

Physical bullying

This term involved the use of physical power by the delinquent against the
targeted individual. Such as (a) physically damaging behaviors such as punching,
hitting, beating up, kicking, tripping, tripping, and shoving; (b) victims related
destructive such as robbery, smattering, and misuse or injurious the books,
money, lunch, or other goods; (c) forcing the target individual to act undesirable
performance is a type of physical bullying (Groth & Birnbaum, 2013).

Verbal
Verbal bullying includes offensive behaviors like irritating, joking, name-calling,

awful criticism, disgracing, blackmailing, hurtful commenting, humiliating or
threatening body language, and assertive written conversation (Zhou et al., 2022).
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Social/Relational

This form of bullying has been explained by actions proposed to hurt the target's
social belongings and feelings by consciously avoiding him or her or eliminating
him or her from the peer group (Welner et al., 2022).

Cyber Bullying

In recent years cyber bullying concerned more attention from researchers. This
form of bullying involves digital technology bullies employing inward and
outwardly ways to hurt their target (Field, 2018).

Literature Review

The present study aims to explore the correlation amid self-control, moral
disengagement, and bullying behavior in adolescents. This part will discuss the
previous literature describing the relationship among these variables. According
to the Flouri and Buchanan (2003) researched adolescent bullying behavior and
the role of father and mother involvement. The research aimed to identify parents'
role in bullying behavior in adolescents. Sample-based on 1147 adolescents with
an age range of 14 to 18. The measuring variables were bullying behavior and
father involvement. Bullying behavior was measured on four items scale, a4 items
measured as father involvement items. It was a 3-point Likert scale. In the same
way, these items also measure mother involvement. The finding indicated that
less involvement of father and mother was significantly related to adolescents
bullying behavior.

Sijtsema et al. (2014) examined the effects of moral disengagement and selection
of friends, defending, and bullying influence. The study aimed to explore the
significant effects of friends by developing defending and bullying in childhood
and early adolescents. These variables are also influenced by moral
disengagement from using social networks. 369 participants were involved in this
research. The variables were friendship network, bullying, and defending
measured by participants' role questionnaire scale, moral disengagement 14 items
of self-report. The finding indicated that late childhood and early adolescence
have a significant difference in the process of socialization and also indicated
early adolescent friends that affected the development of bullying and moral
disengagement.

Also, Asif (2016) researched behavioral problems and bullying among adolescents
and it is effect on educational recital. The research marked to explore the
association between bullying and behavioral problems and the Influence of these
variables on academic performance. The tester of the study was 200 students.
The sample age was 13 to 18 years. The measuring tools were the Illinois Bullying
Scale of 18 items for bullying and DASS for measuring related behavioral
problems such as stress, anxiety, and depression. The finding of Pearson
correlation indicated that these variables negatively correlated with academic
achievement. Regression analysis showed that bullying predicted depression,
anxiety, and stress.
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Moreover, Kircaburun and Tosuntas (2017) explored self-control and cyber
bullying victimization among adolescents. This research aimed to explore
predictive self-control factors of cyber victimization among teenagers. The study
tester consists of 353 Turkish learners in secondary school. The measuring
instruments of investigation were the scale of brief self-control and the scale of
cyber victimization. A expressive relational model was used for predictive analysis
to explore the predictive relationship between self-control and cyber victimization.
Pearson correlation and structuring modeling was used to assess this correlation.
This research's finding indicated a negative correlation between self-control and
cyber victimization.

Furthermore, Wang et al. (2016) examined the longitudinal relationship amid
moral disengagement and adolescent bullying. The study intended to investigate
the longitudinal association between bullying behavior and moral disengagement.
Variables were measured through 23 items of moral disengagement with eight
mechanisms and bullying behavior measured by five items scale of bullying
behavior. The results reveal that moral disengagement was the predictor of
bullying behavior. Findings also suggested that the oldest students, male
students, highly engage with moral disengagement compared to younger and
female students.

Cho et al. (2017) sought bullying and parental attachment in adolescents in
South Korea: effects of mediating factors unusual peer correlation, delinquency,
and low self-control. The study aimed to explore two leading pathways of bullying,
low self-control, parental attachment, and deviant peer association with low self-
control. The study's sample was separated into two plans investigation one plan
entailed of 4th-grade students in 2004 and 8th-grade students in 2008. The
measuring instruments were deviant peer association, parental attachment, low
self-control, and delinquency. Standard scales measure these variables. The
finding indicated that higher rates of bullying behavior correlate with poor parent
affection and low self-control.

Meter, and Bauman (2018) examined related parental monitoring and cyber
bullying about moral disengagement, cyber bullying investigation of the effects of
old-fashioned victimization and traditional bullying. For this research, 800 school
students were selected from Elementary and middle school. Data was collected in
the southwestern United States. The results of this study showed that cyber
bullying behavior was higher among those students who were involved in moral
disengagement.

Volk et al. (2018) researched adolescent bullying and personality. 440 adolescents
were selected as a sample in two different schools in china. 293 boys and 147
girls. The age range of this sample participant was 14 to 19. Measure the
personality, 60 items self-report questionnaire HEXACO personality inventory was
revised. To measure bullying, used a bully questionnaire. The linear regression
finding suggested that some personality domains, like honesty, humility, and
conscientiousness, were significantly negatively correlated with bullying.

Nguyen et al. (2019) investigated the Impact of parent bullying on adolescent and
mental health in Vietnamese cultural settings. The study aimed to explore
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predictor factors such as parental bullying and mental health outcomes during
adolescence. The sample was collected from 3331 students in grades 8th to 12th
class. The age range of the sample was 12 to 17. The measuring variables were
bullying, physically attacked, loneliness, and suicidal ideation. These variables
indicated different factors, such as mental health, engaged loneliness, and
suicide. The finding indicates that understanding parents and monitoring parents
decreased the risk of bullying and mental health problems.

Rational of the study

The present study explores the relationship among adolescents' self-control,
moral disengagement, and bullying behavior. Numerous studies in the literature
review showed an association between bullying behavior and self-control and
many other variables as victimization, peer pressure, peer bullying (Kim et al.,
2022), psychological effects of bullying behavior (Reknes et al., 2019), parental
ignorance, personality traits (Aran & Nayebkabir, 2018).

So limited indigenes researched these three variables self-control, moral
disengagement, and bullying behavior. Moreover, most researchers on
victimization learners participated from grades 5,6,7,8, and limited research on
bullying and adolescence. The research on adolescents found a relationship
between self-control, moral disengagement, and the bully's behavior. This
research also explored the role of self-control and moral disengagement in
bullying behavior in adolescents. Because adolescents show risky and careless
behavior in this age period, it is essential to develop the insight of self-control and
moral engagement that is helpful to prevent social problems such as bullying.

This research has social and clinical signs; as adolescents gain self-control
awareness and engage in morality, they prevent social problems. Moreover,
awareness programs can be conducted in colleges for awareness of self-control
and moral engagement and prevention of bullying behavior for adolescence.

Objective of Study

e To explore the relationship among self-control, moral disengagement and
bullying behavior in adolescences

e To identifying the predictors as self-control and moral disengagement of
bullying behavior in adolescents

Hypothesis

e There would be a negative correlation between moral Disengagement and
self-control

e There would be a positive correlation between moral disengagement and
bullying behavior

e There would be a negative relationship between self-control and bullying
behavior

e Self-control and moral disengagement are likely to predict bullying among
adolescents.
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Methodology
A set of methods that used in a particular area of study or activities is called
methodology. Methodology consists of the data collection tool, research design,
ways to collect data, population, sample population, participants, and
instruments, psychometric properties of the scale according to this population
and analysis and procedure.
Aims of Current Study
e To explore the relationship among self-control, moral disengagement and
bullying behavior in adolescences
e To identifying the predictors as self-control and moral disengagement of
bullying behavior in adolescents
Research Design
In current research a cross sectional research design was used. The research
aims to exploring the relationship among self-control, moral disengagement and
bullying behavior in adolescence.
Research setting
Current research was conducted on Government & private college’s students.
Sample
In this present study convenient sampling strategy was used for sample selection.
The sample of this study was calculated by G. power analysis. The study sample
was 200 students from Gujranwala's government and private colleges.
Sample Characteristic
The sample size was 200 schoolboys and girls. Intermediate students aged 14 to
18 from both private and public sector colleges of Gujranwala were selected. The
sample included both boys and girls. The student enrolled in (FA, FSC, ICOM,
and ICS) will be included.
Inclusion Criteria
The student who fulfilled the following criteria was included in the study
e The students enrolled from intermediate classes, Students was selected with
age ranging from 14 to 18 years.
e Student from both public and private colleges was selected

Exclusion Criteria

The student who meets the following criteria was rejected from the study
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e Students were excluded if they did not meet age-ranging criteria was
excluded
e A student with a physical and mental disability was excluded

Measuring Tools
The measuring tools were used in the present study as below;
Demographic sheet

It consisted of information about the participant's age, gender, education center,
education level, family system, parents' education, home environment, drug
abuse, close friends, and relationships with friends.

Brief Self-Control Scale

A German version (Bertrams & Dickhauser, 2009) of the BSCS (Tangney et al.,
2004) was used in this research. The scale's reliability with the sample was (S:
a=.70). A 5-point Likert scale is used to rate all items, such as 1 point 'not at all
like me and S5 points 'very much like me. Items with inverse wording were
recorded.

Moral Disengagement Scale

Bandura (1999) used a scale to measure moral disengagement. It has 18 items on
moral disengagement behavior. Items divide into four categories minimizing
agency, cognitive restructuring, blaming, and distortion of negative consequence.
It was a 4-point Likert scale for rating all 18 items. One was "agree," and four was
"completely disagree." The scale's reliability was (a=.68).

Illinois Bullying Scale

To measure bullying behavior Illinois bullying scale (Espelage & Holt, 2001) was
used. It has 18 items, and the scale has Subscales like fight, bullying, and
victimizing. It is 4 points Likert scale where O= Never, 1= 1 or 2 times, 2= 3 or 4
times, 3=5 or six times. 4= 7or more times. The reliability of the test was .92

Ethical Considerations

Department-approved permission for research

Permission to the author for tools used

Approved permission for data collection from the head of the department
Participants had ensured of the confidentiality of their information

It allowed to participants to quit research at any time

Data was collected with honesty and accuracy

Analysis

Descriptive statistics were used to assess the demographic information of
participants. Data were analyzed by statistical package for social science. Pearson
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product-moment correlation analysis was used to evaluate the correlation of
variables of the study. Multiple Regression analysis was used to evaluate the
factors that affect the main variable.

Procedure

The approval for conducting research was approved by the university department.
The tools were publicly and freely used. Urdu-translated questionnaires were
used. The participants were given informed consent to ensure they were
interested in participating in the study. All tools were self-administrative.

Results

In this part of the current study discussed the details of the results. Three scales
and a demographic sheet were used for the main study. For measuring the first
variable, self-control used a brief self-control scale. For measuring moral
disengagement, Bandera moral disengagement bully scale was used. Moreover,
for measuring bullying behavior, the Illinois bullying scale was used

Sample Description

In this section, following table shows the frequency distribution of the
demographic characteristics of the sample participated in the current research.

Table 1
Frequency of the demographic characteristics of the participants (N = 200)
Variable Boys Girls Total f
f f
Gender
95 105 200
Age
14 years 1 2
15 years 2 12
16 year 9 14
17 years 39 50
18 years 44 51
95 105 200
Education Center
Government 75 65
Private 20 40 200
Education Level
First year 59 51
Second year 36 54 200
Living Status
Nuclear 35 40 200
Joint 58 63
Hostel 2 2

Parents Education
Educated 67 59 200
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Un-Educated 28 46

Home Environment

Satisfied 74 90

Neutral 19 15 200
Unsatisfied 2. L

Drug Abuse

Yes 34 25 200
No 61 80

Close Friends

Yes 76 85 200
No 19 20

Relation with Close

Friends

Satisfied 68 66 200
Neutral 9 22

Unsatisfied 18 17

Note: f = Frequency, % = Percentage

Table 1 shows the demographic frequency of variables. The participants of the
current study were 200 Government and private college students. The sample was
divided into two categories, i.e., boys and girls. Each category consisted of
participants (105 girls and 95 boys) who were taken from government and private
colleges. The participants included in the present study with age groups of
adolescents from 14 to 18. There were (1 boy and two girls) participants who fell
within the age range of 14 years, (2 boys and 12 girls) participants fell within the
age range of 15 years, (9 boys and 14 girls) participants fell within the age range
of 16 years, (39 boys and 50 girls) participants fall within the age range of 17
years, and (44 boys and 51 girls) participants fell within the age range of 18 years.
The sample was conducted in two sectors, government and private such as (75
boys and 65 girls) from Government colleges and (20 boys and 40 girls) from
private colleges. The sample was also selected from two levels of education. There
were (59 boys and 51 girls) participants from 1st year and, (36 boys and 54 girls)
participants from 2nd year. The sample was further divided into three categories
of living status. 75 participants belonged to nuclear family systems, 121
participants belonged to the joint Family system and 4 participants belonged to
the hostel.

In the current study, participants were divided into two categories of parents'
status educated parents and uneducated parents. One hundred twenty-six
participants belong to educated parents, and 74 belong to uneducated parents.
The sample was divided into three groups of home environments satisfied,
neutral, and unsatisfied. One hundred sixty-four participants belonged to a good
home environment, 34 to a neutral home environment, and two to an unsatisfied
home environment.

The sample was divided into two categories which abused drugs ( Yes and No).
Fifty-nine participants abused drugs, and 141 participants were not abused
drugs. The sample was divided into two categories of participants with close
friends (yes and no). One hundred sixty-one participants belonged to the yes
category, and 39 belonged to the no category.
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In the current study, participants were divided into three categories based on
their relationship with friends satisfied, neutral, and unsatisfied. One hundred
thirty-four participants had satisfying relationships with friends, 31 had neutral
relations with friends, and 35 had unsatisfied ones.

Scales Reliability
Table 2

Checked the scales Reliability of Brief self-control scale, moral disengagement
bullying scale and Illinois bullying scale

Variables Items a

BSCS 13 .70
MDBS 18 .68
IBS 18 .92

Note: a=corback alpha, BSCS= brief self-control scale, MD=moral disengagement
bullying scale, IBS=Illinois bulling scale

Table 2 shows the reliability of the scales. BSCS had (.70) reliability that
conducted the test had good reliability. MDBS had (.68), which showed the test
had good reliability, and IBS had (.92), which also showed good test reliability.

Testing the Main Hypotheses

Hypothesis 1. It is hypothesized that there would be negative relationship among
self-control, moral disengagement and bullying behavior.

Table 3
Pearson Correlation, Mean and Standard Deviation on self-control, moral
disengagement and bullying behavior (N = 200)

Variable SC MD BB
SC - 17 -.24
MD -— -—- .32
BB - -—- -—-
Mean 39.24 49.31 73.13
SD 8.50 5.34 24.46

Note: SC = self-control, MD = moral disengagement, BB=bullying behavior
"p<0.05, "p<0.01, ™p<0.001.

Table 3 shows Pearson Correlation among study variables. The results depicted
that self-control was not correlated with moral disengagement. The results
indicated that self-control has significantly negatively correlated with bullying
behavior. The findings indicated that moral disengagement had correlated with
bullying behavior. The findings indicated that self-control is not correlated with
moral disengagement, but these two variables significantly correlate with bullying
behavior.

Hypotheses 2. It is hypothesized that age, gender, education center, education
level, family system, parents' education, home environment, close friends, relation
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with friends and drug abuse, self-control, and moral disengagement will be
predictors of bullying behavior in adolescents.

Table 4
Multiple Regression Analysis of Demographic Variables, self-control and moral
disengagement and bullying behavior in adolescents (N=200)

Variables B SEB B t P

Step I (R= .45, AR?=.16)

Age -.818 1.36 -.040 -.60 .097(ns)
Gender 2.47 2.21 .077 1.11 .265(ns)
Education Center -2.97 2.466 -.145 -2.01 .045
Education Level -3.63 2.14 -.133 -1.69 .092(ns)
Family System 2.63 2.07 .085 1.26 .206(ns)
Parents Education -5.211 2.306 -.157 -2.26 .025
Home Environment -1.97 2.78 -.052 -71 .479(ns)
Close Friends 16.23 5.16 402 3.14 .002
Relation With Friends 9.09 2.75 .440 3.29 .001
Drug Abuse 5.89 2.45 .402 2.40 .017
Step II (R= .44, AR?= .19)

Self-Control -.908 .186 .316 -4.87 .000
Moral Disengagement 1.73 .296 .379 5.85 .000
Step III (R= .46, AR2= .20)

Cognitive Restructuring .659 .253 .195 2.60 .010
Minimizing Agency -.060 313 -.013 -.192 .848(ns)
Blaming 227 .102 .144 2.22 .027
Distortion negative .897 .243 297 4.05 .000
Consequences

Note.SEB= Standard Error of Beta,*p<0. 05 **p<0.01 ***p<0.001, ns= non-
significant

Table 4 shows that in model one from the demographics section education center,
parent’s education is the significant predictor of adolescent bullying behavior.
Along with this, close friends, relationships with friends, and drug abuse are
significant predictors of adolescent bullying behavior. Variables in model one are
found to be significant predictors of bullying behavior in adolescents under the
condition F (10, 189) = 5.021 as p= .000, i.e.p<0.001. In step II, variables self-
control and moral disengagement significantly predictors of bullying behavior
under F (7,192) =978 p= .000 i.e.p <0.001.In step III, variables cognitive
restructuring, blaming, and distortion of negative consequences are the
significant predictor of bullying behavior in adolescents under the condition F (4,
195) = 13.50 as p= .000 i.e.p<0.001. Model three or step third variables are
significant predictors of bullying behavior in adolescents under the condition F
(13, 286) = 20.55 as p=.000, i.e.p<0.001.

Discussion
The goals of education develop positive change in man's personality. It is

developing abilities to choose the best alternative in any situation. It also develops
to adopt the best option under challenging circumstances. So the definition of
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education is the ability to of adjustment or change situations and environments.
It is crucial for life, development, and survival. Everyone is responsible whether
we are parents, adults, children, and teachers in any field or we liken in public or
private sector educated to country.

For spreading education, education centers play an essential role in this regard.
Education centers play a role in developing a positive sense of and supporting
youth. It provides a platform where men shape their personalities and improve
their abilities, skills, and engagements with positive and negative behaviors.
Students exposed to much negative behavior in education centers, such as
bullying. School bullying is a common form of bullying behavior in educational
institutes. Several studies have been conducted on school and workplace bullying
(e.g. Lester, 2009; Roscigno et al., 2009; Ferfolja, 2010).

Bullying behavior frequently occurs in school settings; according to a survey at
the secondary school level, the rate of bullying behavior is higher than 10 to 11 %
of students victimized by peers and 8 to 11% victimized by other persons
(McDougall et al., 2001). Bullying behavior is a repeated practice for students in
education settings throughout the world. However, this social problem adversely
affects victims' and bullies' mental and bodily health (Smith and Brain, 2000).
Identifying the factors that cause this social problem; exploring the factor before
prevention is essential. Many vital factors can cause school bully, like gender,
age, residence, race, and ethnicity (Alvarez & Bachman, 1997). There is a
constant need to investigate the predictor of bullying behaviors. Predictors are the
fundamental cause of bullying behavior in educational settings.

Results of previous research indicate that individuals with less control of self are
more likely to engage in bullying behavior (Moon & Alarid, 2015). The current
study explored the relationship between self-control, moral disengagement, and
bullying behavior. The current study hypothesized a negative correlation between
self-control and moral disengagement. The present research results indicated that
self-control is not significantly correlated with moral disengagement. Previous
research indicated that the factors that do not make the relationship between
self-control and moral disengagement, such as goal setting, are gatekeepers for
self-control (Inzlicht et al., 2014). Self-determination theory defines personal value
in mind as leading to better self-control that can be achieved by goal designing.
People with self-control do not engage in harmful activities because they focus on
achieving their goals. Another factor that does not make the relationship between
self-control and moral disengagement such personal factors affects self-control,
and parental and family factors are also involved (Cullen et al., 2008). These
variables no negatively correlated.

The present study hypothesized that age, gender, education center, education
level, family system, parents' education, home environment, close friends,
relationship with friends and drug abuse, self-control, and moral disengagement
would predict adolescent bullying behavior. The current study's findings
suggested that these factors among adolescents predict bullying behavior. The
regression analysis of the present study showed that in the demographics section
education center, parents' education is the significant predictor of bullying



6022

behavior in adolescents. Along with this, close friends, relationships with friends,
and drug abuse are significant predictors of adolescent bullying behavior.

Variables in model one are found to be significant predictors of bullying behavior
in adolescents under the condition F (10, 189) = 5.021 as p= .000, i.e.p<0.001. In
step II variables, self-control and moral disengagement are significant predictors
of bullying behavior under F( 7,192)=.978 p= .000 i.e.p<0.001.In step III, variables
cognitive restructuring, blaming, and distortion of negative consequences are the
significant predictor of bullying behavior in adolescents under the condition F (4,
195) = 13.50 as p= .000 i.e.p<0.001. Model three or step third variables are
significant predictors of bullying behavior in adolescents under the condition F
(13, 286) = 20.55 as p= .000, i.e.p<0.001. The previous research above supports
the results that these factors are predictors of bullying behavior.

Conclusion

In light of the current study outcome, low self-control and moral disengagement
are predictors of bullying behavior in adolescents. It also discovered that self-
control and moral disengagement are not correlated because of other factors,
such as a goal-oriented personality having better self-control and not being
involved in harmful activities. Previous researches also support this evidence.
Parental and family patrons also might be the reason involved in self-control. The
findings of the study also reported that many other factors could cause bullying
behavior in adolescents, such as 1) gender, females have more bullying behavior
as compared to males, 2)education centers, adolescents in private education
canter showed bullying behavior, 3) parents education, adolescents of uneducated
parents showed more bullying behavior,4) drug abuse, finding indicated that drug
abuser has more bullying behavior as compared to a non-drug abuser, 5) MD, BB
is higher in education level, adolescents in 1st-year level showed more bullying
behavior.

Limitations and future suggestion

There are some limitations and suggestions in the present study. Bullying is a
complex phenomenon; understanding the real meaning of bullying according to
culture is challenging in this research. A restricted sample of 14 to 18 years was
selected for this research. So the result should only be generalized in a broader
population within the other age group. Data collected from just Gujranwala
district should be extended to Punjab cities for more generalized results. Parents
and teachers not involved in this research if they involved showed a clear picture
of adolescent bullying behavior predictors. Cultural-related intervention plans
and policies develop to prevent bullying behavior in adolescents.

Implications

Present findings help create awareness about the predictors of bullying behavior
in adolescents for parents, counselors, policies, and intervention makers. This
research also has social and clinical signs; adolescents who gain self-control
awareness and engage in morality prevent social problems. Moreover, awareness
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programs can be conducted in colleges for awareness of self-control, moral
engagement, and prevention of bullying behavior for adolescence.
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