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Abstract
Evaluation is a central issue in the educational process because it can define the
success or failure of that process. The purpose of this article was to investigate
the evaluation approaches that teachers assume in the teaching and learning
process in the Educational Unit “Edwin Hernán Mendoza Bravo”, of the Colón
parish, to learn how the teacher performs the evaluation practices in their daily
work The research that was carried out was of exploratory type and with a
descriptive and systematic methodology supported in the review of
bibliographic sources of the specialized literature. The technique and
instrument that was used was the survey to achieve, interpret and reveal the
results obtained, according to these, it was possible to reach the following
conclusions: Many teachers do not usually apply the educational evaluation in
their pedagogical work and focus on the tests or exams to obtain final results.
Authentic evaluation and innovative strategies are unimportant elements
because traditional techniques and instruments such as the written test and the
questionnaire still prevail.
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1 Introduction
The assessment of learning has been a subject of controversy for many years ago due to inappropriate
approaches that the authorities and the teachers themselves opt in the educational institutions. According to
the authors Navarro et al., (2017), the evaluation has been considered as a purely quantitative process in
which the learning results are measured and valued, the achievement of the pre-established objectives is
verified in order to improve quality educational
The teacher must conceive the evaluation as an integrative model, in which there is a horizontal, not
vertical, approach between the learning characteristics of the students and the improvement in the
educational practice, with this it is propitiated to obtain satisfactory results in the educational process,
therefore the evaluation becomes an enriching and pleasant factor for the students, and in an instrument to
obtain quality information that allows teachers to make the necessary modifications in the educational
phenomenon.
It is essential that the teacher be able to interpret the evaluation with a formative, integral and qualitative
sense more focused on the development of skills than on the contents of the teaching. The evaluation with a
formative orientation aims to improve the educational quality because it rescues the active role of the actors
in the teaching-learning process and promotes a collective dialogue (Chaverra, 2014).
The objective of this work was to investigate the evaluation approaches that teachers assume in the
teaching-learning process in the Educational Unit “Edwin Hernán Mendoza Bravo”, of the Colón parish, in
order to know the evaluation practices of the teacher to achieve significant learning in students. The
application of an adequate approach will allow the integral formation of the student so that, from the selfevaluation and analysis of his achievements, he knows how to develop and improve his abilities.

2 Materials and Methods
The proposed research was exploratory and was carried out in the Fiscal Education Unit “Edwin Hernán
Mendoza Bravo” of the Santa Clara site of the Colón parish, Portoviejo canton, with the purpose of knowing
the educational reality related to the approaches of the evaluation that teachers assume during the
development of the teaching-learning process. For the writing of this document, a descriptive methodology
and bibliographic research were used, the method of content analysis was used that allowed the objective and
systematic description of the results of this research. The technique that allowed the collection of the data that
support the elaboration of this article was through the survey directed to the teaching staff of the institution.
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3 Results and Discussions
3.1 Learning
Evaluation The evaluation of learning is of vital importance in the educational process since this allows the
teacher to have a clearer vision of the achievements and deficiencies that are in the students, and above all to
verify if they are achieving the pre-established objectives.
The evaluation is as important as the learning itself because it occupies a relevant role in the reality of the
classroom since it is assumed as an assessment and regulation of the teaching-learning process, which
promotes the progress and scope of goals and objectives Preset
There are different ways to evaluate student learning, but if we intend to have a clear vision to determine
the degree to which learning objectives are being achieved, it is necessary to distinguish the three types of
evaluation that are given from the beginning to the end of any process educational. These evaluations are The
diagnostic, formative and summative evaluation.
The diagnostic evaluation allows the teacher to verify the previous experiences that the student already
has to give way to new knowledge, so it is carried out at the beginning of the course. The training is applied
throughout the educational process in order to provide timely feedback that helps strengthen the knowledge
acquired. The summative evaluation is present at the end of the course to verify if the objectives were
achieved.
Of the three types of evaluation, formative evaluation allows learners to reflect where they are, where they
can get there and how to do it in the educational process. Formative evaluation (Anijovich, 2017; Macías et al.,
2018), is the opportunity that students have to strengthen their achievements, analyze and correct their
mistakes in order to improve their learning.
The feedback in the formative evaluation is conceived as the opportunity of the teacher to obtain evidence
about the learning of the students and to make the respective adjustments if necessary. In order for feedback
to be effective, it must be carried out simultaneously (Canabal & Margaleft, 2017; Hounhanou, 2018), the
correction or suggestion must be exposed as soon as the problem has arisen in a task or activity, but without
interrupting its progress.
3.2 Evaluation approaches
The evaluation of learning can be seen from two different perspectives or approaches: one that is based on a
transformation proposal and the other that proposes a measurement pedagogy. The first focuses on
understanding, learning, motivating, diagnosing, among others, to reach an educational improvement. The
second one has the main objective to compare, classify, measure and obtain a grade or grade.
An evaluation can have a quantitative and qualitative approach, but the qualitative evaluation has great
relevance because it does not measure how much; but the how, the progress and evolution of the student
during the educational process, in addition that leads the teacher to issue a relevant judgment and leads to
constant feedback in order to improve and transform the subject of education.
The qualitative evaluation is not reduced in checking the results or obtaining a grade through a test, but
rather prepares the student in a meaningful and relevant way throughout the educational process. This type
of evaluation leads to an enriching transformation stage that the student experiences during the same process
(Moreno, 2016).
The evaluation that is launched must demand in the students, the desire to find solutions to the problems
and conflicts that arise in the educational context where they develop, with the contribution of valid
arguments that provide a quick and innovative solution for the institution, but mainly for themselves.
In order to achieve what is mentioned in the previous paragraph, it is necessary to apply educational
strategies that intervene effectively in teaching and in the evaluation of competencies. The authors (Alonzo et
al., 2015; Alava & Martinez, 2019), argue that training in skills implies preparing students in the four
knowledge (knowing, doing, being and living together) so that they can act correctly in the problems that
arise.
The teaching and evaluation of competencies ensure the integral development of the student, providing in
them skills, knowledge, critical and reflexive attitudes that make it a worthy reference to follow. The
IJSSH

Vol. 3 No. 3, December 2019, pages: 60~70

e-ISSN: 2550-7001  p-ISSN: 2550-701X

IJSSH

63

evaluation of competences implies the knowledge and action, reflection and active action of the student to
acquire the necessary weapons and belong with dignity to a society that demands vertiginous changes.
3.3 Functions of the evaluation
In the educational field, the evaluation can be reflected in various factors that range from the acquisition of
knowledge of the student and the daily work of the teacher to those issues that are manifested in the school
environment and in society. The evaluation in the learning process fulfills a series of functions that occur both
in learning and in the social needs of the education system (Drago, 2017).
In the evaluation of learning two functions are distinguished: the pedagogical and the social function. The
authors (Diaz et al., 2017), argue that the pedagogical function is related to the regulation and improvement of
educational quality and to the application of appropriate strategies so that students acquire significantly all
imparted knowledge
The social function of the evaluation goes beyond the teaching and learning process, this is reflected in
issues that the educational system and the community demand that they are fulfilled. To mention an example
of this type of function, there is the certification of knowledge, which is conferred through an academic title to
the subject as a symbol that has acquired knowledge and skills during an arduous learning process.
Pedagogical and social functions are closely related to the academic field but occur in periods other than
the school environment. The first manifests itself at the beginning, during and after the educational process;
while the second acquires relevance only at the end of this process, but both functions contribute with
fundamental themes that provide meaning to the context of education.
3.4 Evaluation as part of the Ecuadorian curriculum
Evaluation as part of the Ecuadorian curriculum is an important and necessary aspect in any national
education system from the formative point of view during the teaching-learning process as it provides the
basis for decision making in terms of academic reinforcement or feedback that students must necessarily
receive.
The evaluation should contribute to humanistic teaching that contributes to the integral formation of the
student (Estévez, 2018), this should be oriented to the development of a critical and reflective thought that
leads to improving the quality of life, academic, professional and labor of the student's Learners.
The evaluation of students is an aspect that facilitates the teaching and learning process and to understand
the impact and outcome of educational programs. An essential measure for the success of the curriculum is
the quality of student learning. It is essential to know the degree to which these have achieved the objectives
set both for the improvement of teaching and for the evaluation of the same curriculum.
3.5 Evaluation according to the purpose
The evaluation is an important activity conceived as an inseparable element in the teaching-learning
processes, it is present in each of the purposes to structure all the teaching activities according to it. This is
characterized by being the points where you want to reach, the products to be obtained or the desired state of
a situation, which becomes a reason or motivation to act (Vargas, 2011).
The evaluation process can also be understood as the reasons why teachers carry it out. In the evaluation
of learning, three purposes are generally distinguished, such as diagnostic evaluation, formative evaluation,
and summative evaluation. This section describes what each of these types of evaluation consists of, the
purposes they pursue and some generalities regarding their application.
a) Diagnostic
Evaluation is a daily action, present in all human activities, so it has been defined and redefined according
to the area to which it is applied. The diagnostic evaluation is the first to be applied without distention of
areas. This allows demonstrating the level of knowledge that students have to be able to start from their result
in the teaching process, applying appropriate strategies and methods for their learning (López 2010).
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b) Formative
Evaluation Formative evaluation has an important role throughout the teaching-student learning, this
must be seen as a process, but it is not an end, nor can it be a punctual action, but an issue throughout the
learning, which is planned by teachers. This evaluation not only identifies difficulties and errors but rather has
to understand its causes and its link in the elements of the curriculum (Ahumada, 2014).
The formative evaluation will guide and improve the teaching-learning process by being continuous, which
allows obtaining information on the academic progress of the students, facilitating the detection of the
contents that require feedback (López 2010).
c) Summative evaluation
It is undoubtedly one of the best known that arises before the need to know how much they are learning
and how students are evolving from the application of a set of varied techniques and instruments, it is
executed at the end of a teaching-learning process with the purpose of knowing if the objectives that were set
at the beginning were achieved, giving them a qualification of the knowledge and skills they have acquired
(López 2010).
Occasionally, this type of evaluation is seen by most teachers as an important test, such as the best
achievement or trophy that students can achieve, since some of the teachers see it as a sanctioning and
determining instrument when it comes to promoting of year to his students. This is usually a mistake since all
learners have different learning times and rhythms due to the different multiple intelligences that have been
discovered.
3.6 Authentic
Evaluation is an essential process when learning, authentic evaluation offers us greater objectivity, new ways
of evaluating, recognizing the error and learning from it, which starts from a constructivist conception of
teaching and learning.
The authentic evaluation has to do with student participation and refers to the fact of evaluating authentic
learning situations, that is, significant learning scenarios for the student; evaluates contextualized learning,
relevant real-life issues (Ramírez, 2008).
Thus, authentic evaluation constitutes a training activity that allows regulating learning, that is, to
understand, to provide feedback and to improve the processes involved in them, it is considered a different
way of evaluating and innovating as an inseparable aspect of teaching and learning that contributes to
creating an ideal environment that contributes to academic growth (Ahumada, 2005).
The advantages of the evaluation authenticate, is to offer interesting, active, joyful, emotional experiences
among others, which leads to an excellent academic environment where the educated will develop skills and
allow equitable opportunities to progress. But on certain occasions they become disadvantages, it is the case
of a unique experience in the student, it is applicable when working with small groups, but impossible when
working with a large group. The authentic evaluation allows the teacher to develop significant programs of
new studies to know their successes and make the necessary corrections.
3.7 Culture of the evaluation of the Ecuadorian teacher
The teacher evaluation constitutes a formative proposal that promotes the constant improvement of the
professionals immersed in the educational system of the country, making them capable of making correct
decisions regarding the educational act. This should be framed in the contribution of information that directs
reflection and transformation in a positive way.
In general, the evaluation of teachers will help to identify their weaknesses and strengths, which will allow
the improvement of their actions in order to revalue their work and encourage meeting spaces with teachers
and other professionals of the educational services, contributing from this way to improve education
(Sarramona, 2004).
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Ecuador is in the way of implementing the evaluations, there is still much to improve, since adopting an
evaluative culture has been an arduous process that at the beginning generated many conflicts. In the year
2008, the teachers in functions were summoned to submit in a mandatory way evidence that evidences their
performance, which according to him (Mineduc, 2008), takes into account 4 dimensions: Learn to be, Learn to
know, learn to teach and learn to live together. All these changes generated discomfort in Ecuadorian teachers,
due to the low evaluative culture of the entire teaching staff in the country, which generated great educational
disturbances.
In 2012, the National Institute of Educational Evaluation, Ineval, the body responsible for the evaluation of
the National Education System with its own autonomy and which has currently implemented evaluations in
the admission phase and in the ranking, emerges, these actions help to improve the quality of education
(López, 2015).
3.8 Renewal evaluation practices
Incorporating changes in educational practices implies a comprehensive training approach that assesses the
achievement of students according to their progress, taking into account their abilities through a qualitative
and non-quantitative sanctioning vision (Serrano, 2002).
During the teaching-learning process, all training activities should be considered as part of the continuous
evaluation, this is not an “in the eye” evaluation, it must be embodied in instruments that allow information to
be collected, in order to perform the respective feedback.
In the classroom, there is a large number of student productions such as works, workshops, exhibitions,
billboards, among others, are means of verifying student learning, as well as debates, representation,
dramatizations, which are evaluated and they are part of the classroom documents, to evaluate them the
teacher must use several techniques such as observation, written test, projects, debates, among others, using
instruments such as the questionnaire, checklist, rubric, assessment scale, anecdotal record, which strengthen
an innovative process leaving aside traditional practices (Mineduc, 2008).
In the development of the following section, the fieldwork carried out in the Educational Unit “Edwin
Hernán Mendoza Bravo”, in the city of Portoviejo, is presented. The results obtained through the survey
applied to the 16 teachers of all educational levels of the campus, show the importance and reality of the
evaluation approach in the teaching-learning process, in accordance with the current educational system.
Educational evaluation is an incessant task that must be understood as a procedure of orientation and
feedback; it must be executed continuously throughout the teaching and learning process in order to analyze
student performance and make pedagogical improvement decisions. Table 1 shows the responses of the
teachers of the campus understudy, about the moments in which they apply the educational evaluation.
Table 1
Moments in which the educational evaluation is applied
Data
At the beginning of each unit
At the end of each unit
At the end of each partial
At the end of each quarter
During the whole teaching-learning process

Frequency
1
4
5
2
4

(%)
6
25
31
13
25

Table 1 shows that 31% of teachers apply the student assessment at the end of each part; 25% during the
entire teaching-learning process and at the end of each unit, another 13% of respondents apply it at the end of
each quarter and at the end of each unit 6%. These data show that some teachers do not correctly apply the
evaluation process; The student evaluation is a continuous activity that allows students to analyze the
achievements or competencies that students are acquiring with respect to a subject, taking into account the
constructivist conception of the authentic evaluation, which consists in the objective assessment of the
learning applied to situations and circumstances real, in environments where the student develops, promoting
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their development. Table 2 shows the teacher's conception regarding the aspects that he considers important
when obtaining the final grade of the student.
Table 2
Relevant aspects that the teacher considers when obtaining the final grade of the student
Data
Exam notes
Formative process
Behavior
Other

Frequency
7
7
0
2

(%)
44
44
0
13

As seen in table 2, 44% of teachers consider the training process (student performance and evolution
throughout the educational process) and the mark of the exams as an aspect of relevance when obtaining the
final average of the students, 13% take into account other aspects. Currently the Ecuadorian education system
requires the weighting of a grade that represents the skills and abilities acquired by the student in a given
time, this note is part of the analysis and average of a number of individual and group inputs that the student
plays in the educational process, it is the teacher's job to evaluate the child taking into consideration the
training process and not just the arbitrary placement of exam-based grades. The references of the study group
demonstrate the prevalence of two approaches, one that focuses on the measurement of learning as a means
to assess the knowledge acquired and another that considers the formative or transformative evaluation. Both
are important at the time of obtaining a qualification, but the last one is more effective because it is formative,
comprehensive, and qualitative and focuses on the development of skills. It is clear that the simple increase in
the number of tests or exams will not reinforce learning, and logically it will not contribute to the human form
of students.
One of the activities of the teaching management is to apply appropriate strategies and techniques to
gather necessary information on the performance of students in the teaching-learning process, this must be
done through assessment tools. Figure 1, shows the techniques that teachers usually apply to evaluate
students.

Figure 1. Evaluation techniques
It should be noted that there are currently several interactive and innovative ways of evaluating students with
techniques of the great educational impact that help students develop their creativity, criticality, and
reflection while learning. The essay, project, discourse, debate, experiments, infographics, inverted classroom,
comic, among others, are trends in regards to education and their results are positive in the acquisition of
significant learning. However, Figure 1 shows that one of the techniques most used by teachers is the written
test reflecting 69%, the oral test is used by 13% of respondents and 19% applies the observation technique.
The results show that the essay and Project are not applied in this institution, the evaluation techniques are
not very innovative and not at all creative, and the teachers limit themselves to adopting traditionalist
strategies that generate little interest in the students. Figure 2 shows the most used assessment instruments
in the teaching and learning process.
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Figure 2. Evaluation instruments
In terms of applicability, the instrument preferred by teachers is the questionnaire with 63%, followed by the
rubric with 25%, while 2% prefer the checklist. Due to the impact of evaluation on learning, it is essential to
use and correctly apply different instruments that help measure student performance. Figure 2, affirms the
answers obtained in graph 1, the findings of this research allow us to interpret that there is a traditional
approach to teaching and is reflected in the strategies, techniques, and instruments used; there are little
preparation and predisposition of the teacher in the application of new teaching-learning strategies.

4 Conclusion
Most teachers do not apply educational evaluation during the entire teaching-learning process, the elements
considered for the final averages focus on exam grades, a situation that evidences the latent presence of a
quantitative approach to the qualitative or transformative.
Deficient authentic evaluation and non-innovative strategies are demonstrated, the prevalence of
traditional teaching approaches affect the application of common techniques and instruments such as written
test and questionnaire, these events limit the student to be unreflective and creative, they are not encouraged
the creation of projects or practical activities that demonstrate the application of the knowledge acquired in
the classroom.
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